. 10, 16362 1 .enki -cn 61 —1023 . 2006. 03. 014
DO%OO(U{— 5F]J cnki -cn h

% 2% % 3

Shig s
Foreign Language Education

May - 2006
Vol. 27No- 3

BRI IPRRK R
B, 7L

(FREARL AR SNEBEFR/EF EHE AT HME KD 410004

W OE.AEIRHRET AR AR I FOLEEE (2T R NAESE I EX B ARENIF R
S AT T N Aty AR K Y B TRE 69 sk EAA R, RO AT R KL B AL R =18 I A5 89400 R AR, 4L R R B S E R R
BRI A EEFEZ — MR AN ey oA, O e EMNARERF UM RS XA LA T
2, B ERMABRERETRE FIFMBE KRB EFRILELSF,

SESRIA. —9E 4% BB B R £
FESES . H319 3 XEERIRE:A

Abstract: In second language acquisition: input and output are necessary but can not successfully explain how learners
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acquire their target languages- This paper, based on an analysis of the limitation of input hypothesis and output hy -
pothesis, argues that maximized and optimized intake is the core of second language acquisition, as well as a key fac -
tor to improve teaching efficiency - Intake, which includes simplifying, inferencing, structuring and restructuring, is a

complex psychological process- Factors which affect intake include linguistics factorss learner individual factors: tac -

tical factors and environmental factors-

Key words: SLA ; intake hypothesis; intake factor
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